VOLUME 1

METAC OGNITION

METACOGN

For mdny yedrs, tedching
reading comprehension wds
based on d concept of reading
ds the dpplicdation of d set of
isolated skills such as
identifying words, finding main
ideds, identifying cause and
effect reldationships, compdring
and contrdsting, and
sequencing. Instruction did
little to help students ledarn how
or when to use the skills, nor
wds is ever established that this
particular set of skills enabled
comprehension.

Resedrch indicates that we build
comprehension through the
tedching of comprehension
strategies and environments
that support an understanding
of text. It is important for
educdtors dnd pdrents to tedch
children active strategies and
skills to help them become
dctive, purposeful readers.
Tedching reading
comprehension is dn dctive
process of constructing
medning, not skill application.
The act of constructing meaning

Inferactive
It involves not just the reader,

but the text and the context in
which reading takes place.

Strategic
Redders have purposes for

their reading and use d vdriety
of strategies ds they construct
medhing.

Adaptable

Readers change the strategies
they use as they read different
kinds of text or as they read
for different purposes.

Simply put, metdcognition medns
to think about your own thinking.

ON NEWS

VISUALIZING
[nvolves the ability of readers to
make images of atext as a way to

understand processes during
reading

MAKING CONNECTIONS

Children make personal
connections with the text using
their schema

ASKING QUESTIONS

Involves readers asking
themselves questions throughout
the reading of text

MAKING INFERENCES

Authors provide clues readers
can use to “read between the
lines”

DETERMINING IMOORTANCE

Knowing why you're reading and
making decisions about what
information are most critical to
understanding the overall meaning
of the piece

SYNTHESIZING

Process of ordering, recalling,
retelling, and recreating into a
coherent whole the information
with which our minds are
bombarded everyday.

what Do Good Readers Do?

e Before reading, good redaders tend to set godls for their

reading.

e During redading, good readers redad words dccurately and
quickly, while dealing with meanings of words.

e Good redders dre selective ds they read.

e Good readers use their background knowledge (schema)
to credate mentdl images, dsk questions, and make

inferences.

How Do Poor Readers Differ From Good Readers?

e Poor redaders do not hdave sufficient awdreness to
develop, select, dnd apply strdtegies that can enhance
their comprehension.

e Poor readers rarely prepdre before reading.

e During reading, poor readers may have difficulty
decoding, reading too slowly, and lack fluency.

e Poor readers often ldck sufficient background

knowledge and hdve trouble making connections with
e Good readers monitor their comprehension ds they read. text.
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METACOGN

Scherna, (Phion Knowledge)

CLICK

OK, so how madny of you
pdrents dre hedring new
vocdbuldry out of your child’s
mouth this month? Words like
“schemd” § “metdcognition”?
Are you impressed? Well, you
should be. Your child is doing
some hard thinking at school
dnd ledrning more dnd more
that “reading is thinking.” But,
what does this all mean, you
dsk? Your child is receiving
very specific comprehension
strategy instruction in the
cldssroom. In this format,
your child watches and listens

to the tedacher redds a lot of
books while the tedachers
shares out loud and models
what he or she is thinking
while he/she redds. Then the
tedcher asks the children to
help in the strategy, and the
tedacher dand children practice
using it together. After about
5to 6 weeks of the teacher
releasing more responsibility
of the strategy use to the
children, edch child becomes
more independent at using
the strategy dand begins to
use it on his/her own.

This year, your child will
become proficient in six
comprehension strategies
throughout the yedr using d
vdriety of texts and genres
of books. The first strategy
that our class will be
prdcticing is called, “Mdking
Connections.” This means
students connect their
background knowledge to the

text they dre reading.

N NEWS
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Readers comprehend
better when they
actively think about and
apply their knowledge
of the book's topic,
their own experiences,
and the world around
them. Stephanie Harvey
and Annhe Goudvis in
their book, Strategies
That Work (2000),
state that, "When
children understand
how to connect the
text they read to their
lives, they begin to
make connections
between what they
read and the larger
world. This nudges
them into thinking about
bigger, more expansive
Issues beyond thelr
universe of home,
school, and
neighborhood"

HOW TO HELP YOUR CHILD AT HOME

To help your child make connections while they
dre redding, ask him/her the following

questions:

v/ What does the book remind you of?
v/ What do you know about the book's topic?
v’ Does this book remind you of another book?

BOOKS TO READ WITH YOUR CHILD

« Kodla Lou by Mem Fox
o My Gredf-Aunt Arizond by Glorid Houston

o The Snowy Day by Jdck Ezrd Kedts

o The Two of Them by Aliki
» Roxdboxen by Alice McLerran
o Fireflies by Julie Brinkloe
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’V«Auaﬁyng, (Mental dmageq)

After your child begins to grasp
the concept of visudlization, be
sure to reinforce it frequently.

VISUALIZING (MENTAL IMAGES)

N NEWS

Visualinjng, Nelpo
Childnen:

e

The comprehension strategy of
“Visualizing” is also known as
“Mdking Mental Images” or
“Creating Mind Movies”.
Visudlizing is the credtion of
imdges in the mind as the student
reads, processes dand recadlls
whadt hds been read. Visudlizing d
picture or scene with the words
dnd phrdases dllows the reader to
orgdnize the ideds, to see the
relationship among the ideds, and
to make medaningful connections
with them. Using visudlization and
discussing the pictures to check
for understanding and
discrepancies help d reader
incredse comprehension.

Mdk e visudlization da part of
redding at home. Those who hdve
more difficulty with the concept
will learn from your expressions
dnd imagindtion.

Integrate this exercise into daily
redd-dlouds dand silent redding.
Incorpordte not only physical
images, but dlso ideds about
feelings the characters might
experience. (That will exercise
critical thinking skills, especidlly
their skill af making inferences.)
Use the combindtion of drawings
dnd mental image-madking that
works best for your child. As you
progress, you cdn move from
descriptive texts into expository
texts.

By using visudlization, you open
the door for life-long reading.
Most of dll, you help develop in
students the habit of dctively
thinking about what they read..
which ledads to gredter retention
dnd understanding

v  Bring personal
prior knowledge
to the forefront

v’ Check their
mental images
against text for
discrepancies and
detaill to gain a
more complete
understanding

v’ Match language
to the images and
therefore
Improve their
processing of
deas

v’ Connect in
meaningful ways
to what
Is read

HOW TO HELP YOUR CHILD AT HOME BOOKS TO READ WITH YOUR CHILD

To help your child visudlize while they dre reading: « Owl Moon by Jdne Yolen
« The Gruffalo by Julia Dondldson
v/ Ask your child what they dre “picturing” in their . Bedhedd by Mdrgie Padldtini

hedad when they dre redding. « Close Your Eyes by Kate Banks
v’ Have them draw pictures and write words while « Dogs Don’t Wedr Snedkers by Laurd Numeroff
you dre reading to them. « Pictures From Our Vdcdtion by Lynne Rde Perkins
v/ Hdve them mdke whdt they “see” with Play-Doh . Pete the Cat by Eric Litwin
while you dre reading to them. « The Zoo at Night by Martha Robinson

« Tar Room by Fdith Ringgold
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Making Connectiony,

Mdny
children
J need
dassistance
with
comprehension to help them
become successful,
independent readers.
Strategic reading dllows
children to monitor their own
thinking and make connections
between texts and their own
experiences. Kids who make
connections while reading dre
better dable to understand the
text they dre reading. It is
important for them to draw on
their prior knowledge
(schemd) and experiences to
connect with the text.

Expldin to your child that you
dre going to prdctice the
comprehension strategy of
mdking connections to find
wdys that they can persondlly
relate to d text. Ask them to
think about the following
questions:

Text-To-Self

e What does this story remind
you of?

e Cadn you reldte to the
chdrdcters in the story?

e Does dnything in this story
remind you of dnything in
your own life?

Text-To-Text

e What does this remind you
of in another book you have
read?

o How is this text similar to
other things you have read?

o How is this text different
from other things you hdve
read?

Text-To-world

e What does this remind you
of inthe real world?

e How dre events in this story
similar to things that happen
inthe real world?

e How dre events in this story
different from things that
happen in the redl world?

N NEWS

Jhnee dypes of
Connections

Children make personal
connections with the
text by using their
schema. There are
three main types of
connections we can
make during reading:

Text-To-Self
Refers to connections
made between the text and
the reader's personal
experience

Text-To-Text
Refers to connections
made between a text being
read to a text that was
previously read

Text-To-world
Refers to connections
made between a text being
read and something that
occurs in the world

HOW TO HELP YOUR CHILD AT HOME

v/ Select an empty bulletin board and turn it into
dn inspirdtion board. Edch time you find
something compelling; a photo, a page of a
mdgdzine, d piece of fdbric..tdck it to the
board. Before long, your child will start
seeing connections between the images that
will expand your work.

v’ Selecting five books that they've never read

and would likely never select. That's the key;
pick up d book they never noticed before.
Have your child take some time to look
through them. (They don't have to read every
pdge of edch book). But get a sense of what
the book is about...Look for connections to
school or life.
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(laking, Queations,
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Questions help d redder clarify ideds and deepen
understanding.

If you dsk questions das you read, you dre dwdke, you
dre thinking.

Diving in with questions-even those that dre
undnswerdble-enriches the reading experience.
Intheir quest to make sense of their world, they
bombdrd those dround them- young children dre
mdster questioners. Why dre there clouds? Do fish
sleep? Why is the sky blue? Frequently, parents have
no ided how to dnswer these endless questions. In
desperdtion they might change the subject or come up
with d feeble dodge to get off the hook. In fact,
those questions show a child’s brilliance. As d parent,
you want to encourage them to dsk the real questions,
those questions that redlly puzzle them, even if you
cdn’t answer them.

Wonder keeps the imdgindtion dlive and curiosity well-
tuned.

Asking questions is how you mdke sense of the world.
Questions lead you to new ideds, new perspectives,
dand additional questions.

Some questions don’t hdave edsy dnswers. But dll
questions inspire thinking, generate discussion, or
lead you to other sources.

Shdre your questions with your child, showing him/her
that even you have questions when you read.

HELPING YOUR CHILD AT HOME

There’s no doubt dbout it: Kids love to

ASKING QUESTIONS

N NEWS

Queationing With

Encourage your child
to ask questions as
s/he reads Is part of
a larger task:
Inspiring
wonder.There are so
many things to
wonder about: |
wonder what a black
hole 1s. [ wonder why
people risk their lives
to climb Mt Everest.
[ wonder how life
began..Before you
start reading a book
with your child, play
the “I Wonder” game.

]
‘\" 220,

the questions you have while you read. Don’t
rush the dnswers right dwdy. Pose severd|
questions dnd then let your child take a turn
dsking questions that come to his/her mind.
You’re showing your child how to be an active
player in the world of reading.

generdte their own questions!
Questioning makes reading fun. But to
o know how to question, your child needs
to hear your questions first. This is not
dbout dsking your child to answer your
questions. Instead, it’s about modeling
what it meadns to be curious by sharing

4
QUESTIONS
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TMaking Onfenences

The skill of inferring is a skill we
do dll day long, similar to
“reading” people or “reading” d
situation. If it has been snowing
outside dnd some cdrs hdve
show on them dnd some cdrs do
not, we infer that those without
show hdve been parked in the
garage. Inferring is not only
dbout reading expressions, tones
and body language, it is about
“reading” text, often sdid as,
“redding between the lines”
where the dnswers dre not
explicitly stated.

INFERRING VS. PREDICTING
Predicting is related to inferring,
but we predict events, actions or
outcomes that can be checked or
confirmed ds correct or
incorrect by reading on or
redading to the end of the story.
I've hedrd it sdid that predicting
is like thinking dhead but
inferring is about looking back
and reflecting dbout what has
dlready been read. Predicting is
like this, you dre reading dlong,
you stop and dsk, “What will
happen next?”

Inferringis like this, you are
reading along, you stop and ask,
“I wonder what the duthor
meant?” Inferences are more
open-ended dnd often
uncheckdble, medning that the
redder is undble to truly know if
dn inference is correct. When
students read, think and make an
inference about text they have
just read, they must use their
schema, and prior knowledge and
cross-check it with clues and
evidence from the text. When
students use the strategy of
inferring, they dre making
medning of the text. They are
ddding pieces that are not
explicitly there, often sharing
persondl opinions dnd forming
interpretdtions. As children begin
to make inferences out loud,
they must be recognized for
doing so and be told all day long,
“You just made an inference!”
When asking a student simple
recall questions, some children
feel like they dre answering
wrong if they don’t use words
that are exdctly in the text, when
they dre dctually using inferring.

N NEWS

If you infer that something has
happened, you do not see,
hear, feel, smell, or taste the
actual event. But from what
you know, it makes sense to
think that it has happened. You
make inferences everyday
Most of the time you do so
without thinking about it
Suppose you are sitting in your
car stopped at a red signal
light. You hear screeching
tires, then a loud crash and
breaking glass. You see
nothing, but you infer that
there has been a car accident
We all know the sounds of
screeching tires and a crash
We know that these sounds
almost always mean a car
accident. But there could be
some other reason, and
therefore another explanation,
for the sounds. Perhaps it was
not an accident involving two
moving vehicles. Maybe an
angry driver rammed a parked
car. Or maybe someone played
the sound of a car crash from
a recording. Making inferences
means choosing the most
likely explanation from the
facts at hand

WHEN YOU INFER, YOU MIGHT SAY..

v I think that...becduse...

v/ Maybe it medns...becduse...

v’ My clues from the text dre...

v/ my schemd is...so I infer that...
v It could medn..becduse...

BOOKS TOREAD TO YOUR CHILD

v’ Something Beautiful

v’ Big Al

v' The Roydl Bee
v/ Tight Times
v’ Becduse of Winn Dixie
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HETACOGNITION NEWS

dmpontance

eDetermining importance is a strategy that readers use to distinguish between what
informdtion in d text is most importdnt versus what information is interesting but
not necessdry for understanding. This prdcticdl reading strategy enables students
to distinguish between the most dnd least important informadtion presented in
textbooks dnd nonfiction reading.

e Although tedchers find this strategy difficult for many students to dccurately
execute, it is essential to comprehending complicated nonfiction text. As teachers
we need to explicitly and systemadtically tedch our students how to extrdact the most
important information they read.

eWhen students dre given the opportunity to combine fdcts and ideas together in
order to solve d given problem, higher-order thinking dnd redsoning skills are
utilized.

e Children learn to read, and then they read to ledarn. The features of nonfiction help
students understand the important information in the text, magdzine, newspdper,
textbook, etc.

Nonfiction Feature Nonfiction Feoture 2
PHOTOGRAPHS & CAPTIONS TABLE OF CONTENTS

Nothing helps a child more than the You cdn start redading from dnywhere in
pictures dand illustrations used in the the book dnd that section will make

ext. A real photogrdph and a caption sense even if you hdaven’t redd the book
describing it helps put the content of from the beginning, look dt the Table of
he informadtion in redl world context. Contents to preview edch section.
Nonfiction Feature 3 Nonfiction Feoture 4
PRONUNCIATION GUIDES CUT-AWAYS & CLOSE-UPS

This feature helps students with The clipart used in the upper right side
unfdmiliar vocdbuldry in the text. It of this newsletter shows dn exdmple of
helps the child understand difficult d close-up feature. It shows more
content words, and spells out the word detdil or the inside view of the
phonetically inside a set of parentheses. importdnt dspect of the information.
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Nonfiction Feoture 5

GLOSSARY

The glossary is like d specidl little
dictionary contdining important
vocdbulary words from the book, and
usudlly found at the end of the book,
with edsy to understand definitions.

Nonfiction Feature 6

INDEX

The index is dlso found at the end of
the book. It lists concept words in
dlphabetical order, and gives the page
numbers where the informadtion cdn be
found.

Nonfiction Feoture 7

SIDEBARS

Sidebdrs dare bullet points of
information off to the left or right of
the main text area. Sidebdrs are short
with little nuggets of facts and
important detdils.

Nonfiction Feature 8

LABELS

Labels dre word tags next to important
pictures connected with drrows ds used
dbove. Ldbels often identify the smaller
parts of d bigger whole ds when labeling
he different parts of an insect.

Nonfiction Feoture 9

HEADINGS/SUBHEADINGS

When dn author wants to signal that
importdnt information is to follow, a
heading or subheading is in d bigger,
bolder font that the rest of the
informadtion ds to say: PAY ATTENTION
AHEAD.

Nonfiction Feoture 10

MARS

Mdps dre used in

nonfiction to show

location of events dand pldace in time:
exdmples dre ship routes, birthplaces,
hurricane paths, street and building
locations, amusement park sections,
etfc.

CHARTS AND GRAPHS
| By including charts
Vil
, f represent ddatda
visually, readers
other important informadtion in dn edsy
to read format...Often found in

Nenfiction Feature

dand grdphs to
dnalyze informdtion by compdring it with
newspdpers.

Nonfiction Fegiure 12

COMPARISONS

When d nonfiction duthor wants a
reader to understdnd relationship of
size or put information in proportion, an
author will use d compdrison: A blue
whale is ds long ds three school buses.
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As you read, your brain
synthesizes informdtion from
the words to comprehend the
sentences, informadtion from the
sentences to comprehend the
pdrdgrdphs, information from
pdrdgrdphs to synthesize
sections, and so on, ds you move
through the text. The text tells
you some things, you drew
conclusions that pulled together
information you had read and
what you knew from your own
life experiences. As you read,
you constdntly dccumulate
information, and you keep this
information in mind by subsuming
smdller fdcts into larger
generdlizations. You summadrize,
conclude, infer, and genetdlize,
and then your read some more,
incorpordte the new informadtion,
and draw even bigger
conclusions.

Summarizing vs. Synthesizing
When readers summarize, they

identify key elements and
condense importdnt information
into their own words during and

after reading to solidify meadning.

Why is summadrizing dif ficult for

students? For stdrters, it
requires children to apply the
skill of determining importance in
text dnd then express the
important ideds in their own
words. Mdny times, ds students
ledrn to summdrize, their first
attempts dre d collection of
detdils, rather thdan the mdin
ideds of the passdge.

Synthesizing tdkes the process

of summadrizing one step further.

Instead of just restdating the
important points from text,
synthesizing involves combining
ideds and dllowing dn evolving
understanding of text.
Synthesizing is credting origindl
insights, perspectives, and
understandings by reflecting on
text(s) and merging elements
from text and existing schema.

ON NEWS

« Maintain a cognitive synthesis
as they read. They monitor
the overall meaning, important
concepts, and themes in the
text as they read and are
aware of ways text elements
fit together to create that
overall meaning and theme
They use knowledge of these
elements to make decisions
about the overall meaning of a
passage, chapter or book

o Retell or synthesize what they
have read They attend to the
most important information
and to the clarity or synthesis
itself. Readers synthesize in
order to better understand
what they have read.

o Capitalize on opportunities to
share, recommend and
criticize books they have read

« May respond totext ina
variety of ways, independently
or in groups of other
readers.These include written,
oral, dramatic, and artistic
responses and interpretations
of text

« Synthesis is likely to extend
the literal meaning of atext to
the inferential level

BOOKS TOREAD TO YOUR CHILD

e Pdssdge to Freedom by Ken Mochizuki
e Wild Horse Winter by Tetsuya Honda
e Redd Ledf Yellow Leaf by Louis Ehlert

e The Alphabet Tree by Leo Leoni

e Oliver Button is a Sissy by Tomie dePdola
e Smoky Night by Eve Bunting
e Ted with Milk by Allen Say

e The Tdble Where Rich People Sit by Byrd Baylor

e Charlie Anderson by Bdrbdra Abercrombie

e Fables by Arnold Lobel
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